	Differentiating for Student Success (considerations for differentiating following UBD planning)


	UNIT:                                                        GRADE:

	1.  ESSENTIAL UNDERSTANDINGS (not to be differentiated):  Students will understand that….
ESSENTIAL QUESTIONS (not to be differentiated):  

CONCEPTS:  Students will know (May be differentiated):   
SKILLS:  Students will be able to (May be differentiated):

2.  ASSESSMENT EVIDENCE:  (May be differentiated)



	3.  Based on students:

_____Readiness     _____ Interest     _____ Preference     ____Learning Style

Differentiate:
_____ Content     _____ Process     _____ Product     _____ Environment
KNOWLEDGE OF STUDENTS:  Differentiation based on student . 
1. _____ Readiness
· vary the pace
· level of complexity
· degree of independence (I Do, We Do, You Do)
· amount of structure provided, different entry points)
· think alouds

· varied homework

· small groups

· personalized spelling/vocabulary, etc.

· learning contracts

· materials at various reading levels

· word walls

· guided peer critiques

*In order to plan for readiness you must first pre-assess

· graffiti board

· mind map of what they know

· quick pre-test

· IEPT

2.  _____Interests (helps plan for engaging and meaningful learning; makes things personally relevant by linking to something the student already knows)

· Ask questions before a unit to group students by interest)   
· Develops groups based on interest (ie. Literature Circles)
· Provides choice based on interest 
· Personalized criteria for success
*How to gather information on interests

· Survey

· Interest inventory

· IEPT
3.  _____Preferences 
· Sternberg 

· analytic – logical and reasoned.  Involves the linear type of learning found most often in schools

·  practical – real-world application.  Involves seeing how and why things work as people actually use them

· creative – problem solving intelligence.  Involves making new connections and seeking innovation.
· Gardner (Gather Evidence on the Following using the 8 Poster Activity)
· verbal-linguistic:  word smarts
· logical-mathematical:  number smarts
· interpersonal:  people smarts
· intrapersonal:  self smarts
· spatial intelligence:  picture smarts
· musical-rhythmic:  music smarts
· bodily-kinesthetic:  body smarts
· naturalistic:  nature smarts
· Environmental preference
· working alone or with others
·  bright environment vs calm dark corner
Gather evidence of Learning Preference
· Learning Preference 8 Poster Activity
· Learning Preference Inventory
· IEPT
4.  _____ Learning Styles (auditory, visual, kinesthetic)
· Provide choices that reflect all three types of sensory learning styles (ie. Tic tac toe board, cubing, etc.)

· Visual graphic organizers

· Opportunities for Movement

· Vary mode of teacher presentation

Gather evidence of learning styles in your class

· Learning style inventory

· Learning style survey

· IEPT
5.  _____ Other


	DIFFERENTIATED INSTRUCTION RESPONSE BY (Differentiation based on instruction).  
1. _____CONTENT or what to learn (still always tied to the EUs) OR how the student will get access to the information
· provide choice of topic, novel, etc
·  entry point may look different

· Using reading materials at varying readability levels

· Putting text materials on tape

· Using spelling or vocabulary lists at readiness levels of students

· Presenting ideas through both auditory and visual means

· Using reading buddies

· Meeting with small groups to re-teach an idea or skill for struggling learners or to extend the thinking or skills of advanced learners

2. ______PROCESS or ways of learning.  The activities students will engage in to make sense of the content.
· research a topic at a learning centre

·  participating at a jigsaw

· choice boards

· cubing

· learning contracts that include the learning goals, criteria for evaluation, format of work, deadline, check-in points

· RAFT – role, audience, format, topic
·  tiering by providing different version of an activity to meet the readiness needs

· Developing personal agendas (task lists written by the teacher containing work for the whole class and work that addresses individual needs of learners) to be completed either during a specified time or as students complete work early. (ie. Anchor activities)

· Manipulatives

· Varying the length of time to complete a task

3. _____PRODUCT or ways of demonstrating learning 

     Assessment for Learning 

· student summarize their learning in a Think, Write, or Sketch-Pair-Share.  As pairs share teacher clarifies and provides feedback

· groups of students complete a task (presentation, demonstration, illustration) and share with the class for feedback)

      Assessment as Learning

· students use a written log or a mini-voice recorder to reflect on their work

· students use a checklist or rubric to self-assess their work

      Assessment of Learning

· create a product from a choice board

· oral or written presentation

4. _____LEARNING ENVIRONMENT

· work in a quiet environment or busy

· work alone or with others

· developing routines that allow students to get help when teachers are busy 


INSTRUCTIONAL STRATEGIES THAT IMPACT STUDENT ACHIEVEMENT (Marzano, Pickering and Pollock)

	
	Category of Instructional Strategies
	Sample Strategies

	1
	Identifying similarities and differences
	Venn diagram, metaphores

	2
	Summarizing and notetaking
	Reciporocal teaching, outlines, webs



	3
	Reinforcing effort and providing recognition
	Goal-setting with teacher and peer feedback

	4
	Homework and practice
	Application of learning (e.g., in simulations, problem-solving)

	5
	Nonlinguistic representations
	Graphic organizers (e.g., concept maps, pictures, physical or kinesthetic models, for example role-play)

	6
	Cooperative learning
	Think-pair-share, jigsaw, three-step interview

	7
	Setting objectives and providing feedback
	Rubrics or checklists with clear learning goals and previously established assessment criteria

	8
	Generating and testing hypothesis
	Inquiry processes (e.g., labs, problem solving, decision making)

	9
	Questions, cues and advance organizers
	Anticipation guides, exit cards, teaching vocabulary, thinking routines


